MTSS Tier 1 and Tier 2 Form v2.0

Multi-Tiered Systems of Support
(MTSS) Data-Based Decision-Making
Tool for Elementary Grade-Level
Teams

Lse this form to guide your grade-level team through the problem-solving process after the
universal screening periods to make decisions about instruction and interventions at the grade and
classroom level.

Created through the Teacher as Scientist project (US. Department of Education #H3275150004)
and in collaboration with Theodore J. Christ and Colleagues, 2016 for Fridley School District.

* Required

Email address *

Reminders about group norms for collaboration:

Flease review the seven norms of collaborative work (Garmston & Wellman, 2014):
1) Pause: Allow time for thinking.

2) Paraphrase: Assist members in understanding each other by acknowledging, organizing,
and abstracting ideas.

3) Pose guestions: Use questions to explore and specify thinking (e.g., explore perceptions
and assumptions and increase clarity and focus).

4) Putideas onthe table: Share ideas and label them as such (e.g., "Here is one idea..”,
‘One thought | have is..")

5) Provide data: Use data fo enhance understanding and support ideas

&) Pay attention to self and others: Be aware of what is communicated and how it is
communicatad

7) Presume positive intentions: Assume that others' intentions are positive

Our team has reviewed the seven norms of collaborative work

it "
(_) Yes. The norms have been reviewed and we are ready to move on.

NEXT Page 1 of 25

(c) 2017 Theodore J. Christ and Colleauges Thank you Drs. Berman-Young, Edwards, Gibbons
& White for your ongoing contributions.



MTSS Tier 1 and Tier 2 Form v2.0

Grade-Level Problem-Solving Team Set Up

Please identify your grade-level problem-solving team members and roles.

School site

Choose

Grade-Level Team Roles

Each grade-level team should have the following roles: meeting facilitator, data specialist,
and note-taker. Please identify which team member is fulfilling each of these roles.

Meeting facilitator (last name):

The preblem-solving team facilitator will help lead the team through this process and will
encourage the team members to use the seven norms of collabarative work in order to enhance
respectful dialogue, discussion, and decisicn-making.

Data Specialist (last name):

The data specialist ensures that the members of the team have the proper reports in front of them
&t the meeting. This waork is dene before the meeting begins so that team members are prepared 1o
examine the appropriate reports during the mesting.

Note Taker (last name):
The note-taker will be completing this form online while alse actively participating in their team’s
problem-salving process.

BACK MEXT Page 2 of 25
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Time of Year

Month of completion *
Grade level and time of year guide the types of questions and the sources of data that will be
examined.

(_) October (after Fall universal screening)

(_) January or February (after Winter universal screening)

O May (after Spring universal screening)

BACK MEXT - Page 3 of 25

Winter - Post-Screening Data-Based Decision-Making

At this point in the school year, students have now taken both the Fall and the Winter screening
asseszsments. Many schools may be providing additional supports and interventions within the
classroom and/or through small group targeted instruction and imtervention.

Grade Level (Winter)
i) Kindergarten

() 1st Grade

() 2nd Grade

() 3rd Grade

() 4th Grade

() 5thGrade

What step in the process is this? *
Teams may review their previouws entries OR may begin by reviewing their Winter screening data and
then moving on to Tier 2 Problem-Salving.

':::' our school used this form in the fall. We would like to review our Fall Tier 1
plan and goals before maoving forward.

() Our school used this form in the fall. We remember the Tier 1 plan we put
into place, as well as our goals, and are ready to review review our Winter
Screening data and evaluate the success of our plan.

i) We did not use this form in the Fall. We would like to begin by reviewing our
Winter screening data.
BACK MNEXT L Page 150f 25
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Tier 1 Plan Evaluation

Using reports within FastBridge {Impact Report), we will now review our Winter Screening data

and evaluate the success of our plan.

Review Impact Report Data (earlyReading or CBMR and

aReading)

Impact Report
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In what way did the % of students IN NEED OF HELP in the area
of reading (% of "high risk” students + % of "some risk" students)

change from Fall to Winter?

Depending on your grade level. you will be examining earlyReading, OR both CEMR-English and
aReading to make thiz determination. Remember, if greater than 20% - 30% of students are in need
of an intervention, there may be a need for a grade-level or classroom-level [Tier 1) intervention.

[[] K-1:In the area of earlyReading, the overall % of students at "some risk” +

"high risk” decreased! Maore of our students were at or above benchmark!
HOORAY!

K-1: In the area of earlyReading, the overall % of students at "some risk” +
"high risk” remained stable, but a smaller % of students were at "high risk”.

K-1: In the area of earlyReading, the overall % of students at "some risk” +

"high risk” increased. Fewer students met the expected benchmark.

D 2-3: In the area of CBMR, the overall % of students at "some risk” + "high
rigk” decreazed! More of our students were at or above benchmark!

HOORAY!

|:| 2-5: In the area of CBMR, the overall % of students at "some risk” + "high
risk” remained stable, but a smaller % of students were at "high risk".

D 2-5: In the area of CEMR, the overall % of students at "some risk” + "high
risk” increased. Fewer students met the expected benchrark.

[] 2-5:Inthe area of aReading, the overall % of students at "some risk” + "high
risk" decreazed! More of our students were at or above benchmark!

HOORAY!

[[] 2-5: Inthe area of aReading, the averall % of students at "some risk” + "high
rigk” remained stable, but a smaller % of students were at "high risk".

[ 2-5: Inthe area of aReading, the averall % of students at "some risk” + "high
risk” increased. Fewer students met the expected benchmark.

(c) 2017 Theodore J. Christ and Colleauges
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Did we implement a Tier 1 Plan with fidelity after the Fall
Universal Screening in the area of Reading?

Remember, grade-level or classroom-level interventions should be done daily for 2 set period of
time, with fidelity, and should include a way to measure student progress.

(_) Yes-we changed our instruction at the classroom level based on the
results of the Fall screening data and implemented a plan with fidelity.

(_) Mo -we did not change our instruction at the classroom level based on the
results of the Fall screening data.

(_) Sort of - we made some changes to our instruction based on the results of
the Fall screening data, but did not implemnent a plan with consistency or
fidelity.

Did we reach our reading goal from Fall to Winter?
(_) Problem increased in size (got worse!)
(C) No change

() Met goal

Y
() Exceeded goal

Winter Tier 1 Problem Identification

Were GREATER than 30% of students found to be IN NEED OF
HELP (% of "high risk" students + % of "some risk” students) in

the area of reading this Winter?

Depending on your grade level, you will be examining earlyReading, OR both CBMR-English and
aReading 1o make this determination. If greater than 20% - 30% of students are in nead of an
intervention, there may have been 2 need for 2 grade-level or classroom-level (Tier 1) intervention,

(_) Yes- More than 30% of our students were BELOW the expected
benchmarks for the Winter (earlyReading, CEME, or aReading).

() Mo-However, more than 20% of our students were BELOW the expected
benchmarks for the Winter (earlyReading, CBMR, or aRsading).

[_) Mo - The vast majority of our students were AT or ABOVE the expected
benchmarks for the Winter (earlyReading, CEME, or aReading).

(c) 2017 Theodore J. Christ and Colleauges Thank you Drs. Berman-Young, Edwards, Gibbons
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Please pause for a moment to reflect on your Winter

screening data and to discuss as a team if there are other
factors that may need to be considered.

MNext Steps for Tier 1 this Winter?

(_) Continue Tier 1 plan from the Fall with no change and continue to Tier 2
decision-making and planning. (Only recommendead if you met or exceadad
your goal).

(_) Complete Tier 1 Problem Analysis using Winter screening data and create
new Tier 1 plan before moving to Tier 2 decision-making and planning.
{(Recommended if more than 30% of students were below benchmark in

reading).
BACK NEXT L] Page 13 of 25
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Winter Tier 1 - Problem Analysis

The Winter Screening data will be further examined to determine if there is a need for an
accuracy intervention, automaticity intervention, or broad reading intervention
{comprehension), and ensure that all students’ needs are being met by the universal instruction
in the classroom.

Additional Analysis of the Impact Report Data (earlyReading or
CBMR and aReading)

Impact Report
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Further analysis of the Impact Report

The Impac: Repeort can be sorted by different demographic indicators. Your team may want 1o
examine student data by demagraphics to lock for differences in student groups that may need 1o
be addressed. Teams can record their discussion below.

(c) 2017 Theodore J. Christ and Colleauges Thank you Drs. Berman-Young, Edwards, Gibbons
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Review Screening to Intervention Data - Reading

Screening o
Intervention

|
:
|

The suspected reason for the problem (in terms of instructional
strategies and needs) based on Winter Screening data:

Based on the Screening to Intervention report, what area of need seems 1o be the greatest concem
in your classroom/grade level? (The report can be sorted by intervention need by clicking on that
column header).

(0) Accuracy (students are still acquiring the skill, and are making many
mistakes)

) Automaticity (students are working on fluency; they are making fewer
mistakes, but responses are not automatic)

) Accuracy + Automaticity (students are still making some mistakes and are
not fast in their responses)

) Broad Reading/Generalization {students are working on generalization of
their reading skills; are fairly accurate and fluent)

() oOther:

(c) 2017 Theodore J. Christ and Colleauges Thank you Drs. Berman-Young, Edwards, Gibbons
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Winter Tier 1 Problem Analysis - Universal Instruction

Based on the specific problem analyzed, does your team have some hypotheses about why
the problern may be occurring that are related to some aspect universal instruction?
Remember to use data 1o support your ideas. Your responses will be shared with the
Teacher and Leamning team at the District Education Center in order to help the school and
district leadership better understand your needs and the needs of the students you serve,

Based on your team's discussion this Winter, to what extent did
you identify problems at the level of universal reading instruction
and/or curriculum that may require system-level problem-

solving?
This is not a
preblem fer cur
team. We are
doing well in this

Curriculum -- Qur

curriculum does not

seem to match the

reading needs of our i o
students, and does not
focus on the necessary
content in the way that
we would prefer.

Instruction - - We are not
consistently using
strategies that have
been proven to be
effective bazed on the
specific needs of the
students, we may need
to adjust the time spent
on aspects of reading
instruction, and we may
need to resxaming our
flexible grouping
practices.

Pt
s
e
et

AgseEzment - - We are
not consistently using
universal screening data
and formative
aszessment data to
inferm our instruction.

This is a problem for our Our team believes this iz a
tezm that we can
address through our
collaborative team
ares! process.

significant problem, and
could uge administrative or
district-level support in this
area.

-

e,
s

If you identified one of the above problems as an area of need
for your team this Winter, please say more about your concerns:

BACK NEXT
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Winter Tier 1 Plan Development

Thiz step will help your team determine a possible solution and specific plan based on the
possible cause(s) of the problem identified above.

Remember to consider the reading domains identified by the
National Reading Panel (NRP. 2000) in combination with the

areas of need identified by the Screening to Intervention
Report.

Students generally move through the following progression when growing as readers:

Phonemic Awareness/Phonics (e.g., Recognizing Letter Sounds, Decoding)
Fluency

Yocabulary

Comprehension

(c) 2017 Theodore J. Christ and Colleauges Thank you Drs. Berman-Young, Edwards, Gibbons
& White for your ongoing contributions.



MTSS Tier 1 and Tier 2 Form v2.0

In addition to the excellent classroom instruction you are already
providing, what intervention(s) will be tried at the Tier 1 level this
Winter?

The proposed Tier 1 intervention(s) should directly align to the hypothesized problem, and be
implemented 3-3 times per week in the classroom. Intervention guides and materials will be
zvailable in 2 separate document, and can be found through this website:
http:/fwww.cehd.umn.edu/EdPsych/RIPSinterventions.htm| . Most of these are comparable to
PRESS interventions and other similarly-designed intervention programs. ¥Your team may choose
one of the following interventions, or another intervention of your choice (e.g.. PRESS or another
class-wide intervention) to address class-wide needs.

L) ACCURACY + Letter Sounds = Picture Card Sorts (Students will build
accuracy and master letter names and sounds and letter-sound
correspondence by learning how to identify initial sounds in words through
a picture sort activity.)

[[J ACCURACY + Decoding = Word Boxes (Students will be able to segment
and blend sounds, master letter-sound correspondence and learn how to
decode and read CVC words using words boxes and the "say it and move
it" approach.)

[[] ACCURACY + Fluency = Listening Passage Preview/Phrase Drill (Students
will increase word recognition accuracy when reading sentences in story
passages using listening passage preview [LPP] and phrase drill [PD]
strategies.)

(] ACCURACY + Vocabulary = Sight Word Flashcards (Students in grades K-3
will build accuracy and master a set of sight words using an incremental
rehearsal flashcard approach.)

[J ACCURACY and AUTOMATICITY + Decading = Word Mix Up (Students will
become accurate in building and blending decodable words [e.g., CVC,
digraphs, consonant blends, CVCe, vowel teams)]. Students will also
increase automaticity in reading the words built each lesson.)

L] AUTOMATICITY + Letter Sounds = Letter Sound Bingo (Students will build
automaticity and retention of letter sounds using a version of a "bingo”
activity to practice words.)

L) AUTOMATICITY + Fluency = Repeated Reading with Partners (Students will
increase reading rate [automaticity] when reading sentences and story
passages using repeated reading [RR] strategies with peer support.)

) AUTOMATICITY + Vocabulary = Sight Word Bingo (Students will build
automaticity and retention of a set of sight words using a version of
“"binga” to practice the words.)

(] BROAD READING + Comprehension = Repeated Reading with
Comprehension (Students will focus on broad readings skills such as
vacabulary and comprehension when reading sentences and story
passages using repeated reading [RR] strategies with peer support.)

() other:

(c) 2017 Theodore J. Christ and Colleauges Thank you Drs. Berman-Young, Edwards, Gibbons
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After at least three to six weeks of implementing a Tier 1
intervention this Winter, what tool will your team use to measure
student progress?

This can be dene by creating a monthly Progress Monitoring group for the entire class within
FastBridge Learning.

() Lefter Sounds

(_) Decodable Words/Monsense Words

(_) CBMReading at instructional level (below grade level)

(_) CBMReading at grade-level

(L) sight Words

(_) No progress monitoring needed (Wait for next screening period)

() other:

Winter Tier 1 Plan Implementation and Monitoring

Grade-level or clagsroom-level interventions should be done daily for a set period of time,
with fidelity, and should include a way 1o measure student progress.

How will fidelity of implementation be monitored this Winter?

How will cur team ensure that teachers follow through on our agreed-upcn Tier 1 intervention?

(U Observation (by administrator, instructional coach, or peer coach).

(O selfreport

() other:
BACK MEXT L] Page 17 of 23
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(c) 2017 Theodore J. Christ and Colleauges

Tier 2 Problem Identification

Before completing this section, please be sure that your team has the following infermation:
the names of all students from your grade level who are currently receiving strategic or
intensive reading interventions in addition to their core instruction, and what specific
interventions those students are currently receiving. This may include students who are
receiving district-supported imterventions, Minnesota Reading Corp supports, Special
Education supports, EL supports, or Gifted and Talented enrichment.

The team should also have access to progress monitoring data for all students receiving
strategic or intensive reading interventions.

Review Screening to Intervention Data - Reading

Screening o
Intervention

UNIELL

]
¥
|
i
[

= e — =

Reviewing the Screening to Intervention Report by Tier

Recommendations

The Screening to Imtervention Report sorts students into Tiers based on their performance
compared to other students across the grade level.

Students whose scores fall within the lowest 20%zile are listed a3 having a Tier 2 need.
These students are likely to require a strategic or intengive intervention in addition 1o the
core instruction in the classroom.

Students whose scores fall within the 20%tile - 30%tile compared to other students in the
school are listed as having a Tier 1+ need. Depending on resources, these students should
be considered for strategic intervention groups as well.

Sorting by Tiers:

In order to easily view the students in need of Tier 2 interventions, sort the Tier
Recommendations column by clicking on the work "Tier" at the top of the column. Thiz will
sort the students with & "Tier 1" recommendation at the top. Click a second time on the word
"Tier" in order to sort the studemts with & "Tier 2° recommendaticn at the top.

Thank you Drs. Berman-Young, Edwards, Gibbons
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Are all students who have been identified as needing a Tier 2
reading intervention currently receiving some type of strategic or
intensive intervention (in addition to high quality universal

instruction)? *

Students who performed below the 20th percentile compared to ather students in the school get
first priority for strategic or intensive interventions {Tier 2}, students below the 30th percentile
compared to other students in the achool (Tier 1+) may also be considered for Tier 2 intervention if
there zre the rescurces 1o support this.

() Yes-ourteam reviewed the list of students recommended for a Tier 2
intervention and identified that they were all receiving some type of
strategic or intensive reading intervention in addition to the core instruction
in the classroom.

() Almost - our team reviewed the list of students recommended for a Tier 2
intervention and identified that most were receiving some type of strategic
or intensive reading intervention in addition to the core instruction in the
classroom.

(_) Na- our team reviewed the list of students recommended for a Tier 2
intervention and identified some students who were not currently receiving
a strategic or intensive reading intervention in addition to the core
instruction. We need to spend maore time reorganizing our supports and
collecting data.

(_) Mo -our school has not yet implemented strategic or intensive
interventions; we have been focused on supporting Tier 1 universal

instruction.
BACK MEXT L Page 18 of 25
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Tier 2 at the Grade-Level - Strategic/Intensive Interventions ARE in

Place

Mow that you know what your students need, let’s talk about what supports you have in place.

Tier 2 Problem Analysis

Tier 2 (Strategic/Intensive) Intervention Review

The team should take a moment to review the available Tier 2 options in the area of reading.
For the purposes of the analysis, these are strategic or intensive reading interventions that
students receive in addition to the core reading instruction. |deally, there should be options
available that focus on each of the domains identified by the National Reading Panel {(2000):
Phonemic Awareness/Phonics (e.g., Recognizing Letter Sounds, Decoding), Fluency,
Vocabulary, and Comprehension.

In addition, these interventions should follow the Instructional Hierarchy for reading, starting
with Acguisition (learning the skill and building accuracy), Fluency (being able to use the skill
sutomatically), and then Generalization (using the skills in new contexts and for
comprehension).

At your grade-level, please indicate whether there are reading
interventions available for students that target the intervention
needs identified in the Screening to Intervention Report.

Choose all of the interventions that are available to students at your grade level.

(] ACCURACY - There is at least one intervention available to help students
acquire and practice reading skills. These interventions should include a
high level of demonstration, modeling and feedback.

() AUTOMATICITY - There is at least one intervention available to help
students’ reading skills become mare automatic once they have acquired
the basic reading skills needed. These interventions should include
opportunities for independent practice, incentives for speed, and
demanstration of the grade-level skills expected.

L] BROAD READING - There is at least ane intervention available ta help
students generalize their acquired reading skills, once those skills are
automatic. These interventions should include the use of reading in order
to gain information.

(c) 2017 Theodore J. Christ and Colleauges Thank you Drs. Berman-Young, Edwards, Gibbons
& White for your ongoing contributions.
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Tier 2 (Strategic/Intensive) Intervention Match

At this time, your team should briefly review the names of all of the students at this grade
level who were identified as having a Tier 2 reading intervention need by the Screening to
Intervention report, and discuss whether their current supports are targeting their idea of
need.

Upon review, were the current strategic/intensive intervention
groups created with students’ specific intervention needs in
mind?

() Yes

() No

() Don't know

Next Steps - Review Data Now or Later? *
How are we going to rearganize our strategic/intensive groups [if needed), with cur schoaol's
resources in mind?

(_) We are confident that our current strategic/intensive groups are structured
in such a way that students are receiving supplemental instruction in their
area of need. Yay! Now we will review their progress.

(_) We are going to take a moment ta review our current progress menitoring
data and ensure that our strategic/intensive groups are organized to meet
students’ needs.

(L) We will analyze our progress monitoring data and reorganize our
strategic/intensive groups at another time. Right now, this team will focus
on Tier 1 core instruction in the classroom.

BACK MNEXT ] Page 20 of 25
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Progress Monitoring - Groups Already Set Up

Progress Monitoring for Reading

If students are receiving a Tier 2 intervention, their progress in the intervention should be
recorded in FastBridge Learning.

Identifying the Appropriate Progress Monitoring Tool for
Reading
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Interpreting Progress Monitoring Graphs

For each group, consider the following:

1) I= there data? Has data been collected consistently?
2) Overall, are students in this group making progress?
3) Which students are not "on-track” (below geoal line)?

For a short video on interpreting Progress Monitoring graphs, follow this link {vou must sign
in to FastBridge):

https.//fastfarteachers freshdesk.com/support/sclutions/articles/5000539588-progress-
manitoring-graph-tutorial-video

(c) 2017 Theodore J. Christ and Colleauges Thank you Drs. Berman-Young, Edwards, Gibbons
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Checking Progress Monitoring Data - Step 1: Data
For the groups that do not have data - make a plan! Cross-check with the Screening to Intervention
Report to ensure that all students with 2 Tier 2 need in Reading are part of a progress monitoring

group.

() Al of our students listed as demonstrating a Tier 2 need have a Progress
Manitoring graph within FastBridge.

® Some of our students listed as demonstrating a Tier 2 are in Progress
Manitoring groups within FastBridge, but no data has been collected yet.
We will make a plan to begin data collection.

() some of our students listed as demonstrating a Tier 2 need do NOT have
Progress Monitoring graphs within FastBridge. We will make a plan to
create more progress monitering groups within FastBridge, and begin data
collection.

Checking Progress Monitoring Data - Step 2: Overall Trends

Look at trends in the data. Are students in each group generally making progress? If not, consider
the following: Have students been placed in intervention groups with their specific needs in mind?
Hawve the interventions been implemented with fidelity? Have the students consistently received the
intervention?

() Yes! Overall, most of our progress monitoring groups show an upward
trend in students’ progress!

() Most of our progress menitoring groups show an upward trend in students'
progress, but certain students are not showing the same growth as their
peers.

(_) There is inconsistent student progress in our progress monitoring groups.
We need to discuss this further.

Checking Progress Monitoring Data - Step 3: Individual Students

Revwiew the Screening to Intervention Repart again. Are there individual students who may need a
different type of intervention than what they are currently receiving (censistently falling below their
goal ling)? Are there students who may no longer need a targsted intervention {achieved grade-level
benchmarks)?

(L) All of the students will continue in their current intervention/progress
mionitoring groups.

(_) There are some students who need a change in their intervention/progress
monitoring groups.

() We do not yet have enough data to make decisions about our
intervention/progress monitoring groups. We will collect more data before
miaking decisions about student placement in intervention/progress
monitoring groups.

(c) 2017 Theodore J. Christ and Colleauges Thank you Drs. Berman-Young, Edwards, Gibbons
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Tier 2 Plan Development - Reorganizing and Planning
Strategic/Intensive Group Interventions

Discuss the trends vou observed in the data, and make an action plan to follow up on areas
of concemn.

Remember that regular review of progress monitoring data can be very useful for grade-level
team discussions!

Our team has a plan for ensuring that all students identified as
having a Tier 2 need in reading will receive an appropriately
targeted intervention in addition to instruction in the classroom.

Remember that these discussions can be an ongoing part of grade-level team mestings.

() Yes!

(_) No. We need to spend more time discussing our classroom instruction and
small group interventions.

Tier 2 Plan Implementation and Monitoring

Make sure that your team has a plan to ensure that progress monitoring data is collectad on
a regular basis, that each student in a strategic or intensive intervention group has a realistic
goal, and that there is some way to check the fidelity of implementation of these
interventions.

We are confident that progress monitoring data will be collected
on a regular basis for students receiving strategic/intensive

interventions.
1 2 3 4
MNo. We need o s e o Yes! We have
to spend more - ! ! ! a plan for who
time will be
discussing collecting
how to collect data, and how
dataasa often that
team. data will be
collected and
revigwed.
(c) 2017 Theodore J. Christ and Colleauges Thank you Drs. Berman-Young, Edwards, Gibbons
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We are confident that all students in strategic/intensive
interventions have realistic goals for growth in reading.

1 2 3 4
Mo, We nead — . ) . Yes! all
to spend more '“—' O O '“—" students in
time progress
discussing monitoring
how to set groups have

realistic goals

realistic goals
for growth.

for students in
our progress
monitoring
groups.

We have a way to check the fidelity of implementation of our
strategic/intensive interventions.

1 2 3 4
Mo. We need . — — . Yes! We have
to spend mare ~ ~ ~ ~ a clear planto
time check the
discussing fidelity with
how to ensure which our
that our interventions
interventions are
are being implemented.
implemented
with fidelity.
BACK MEXT .. ] Page 22 of 25

Ongoing evaluation of instruction and interventions

When will our team check back to review our plans and progress

towards our goals?

Fa
Lh

BACK MNEXT A Fage 24 of
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Summary and Feedback - Winter

Thank you for completing this MTSS Decision-Making Form!

At this time, we would like to gather a bit of information from you to make sure that this
process was helpful for your team!

How long did this Decision-Making process take today (Winter)?
(_) Fewerthan 10 minutes

(_) 11-20 minutes

(L) 21-30 minutes

(L) 31-45 minutes

(_) 46-60 minutes

() More than 60 minutes

How did the length of time required feel for your team (Winter)?
() Too short
(O Just right

() Toolong

In order to improve this process the next time around, please
provide any additional feedback from your team (Winter).

Were there any pieces missing that your team felt should have been included? Were there questions
zsked that were not necessary? Was the process helpful?

What (if any) additional questions does your team have
(Winter)?

I Send me a copy of my responses.
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